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THE WHOLISTIC EDUCATIONAL SYSTEM: AN OVERVIEW
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July 22, 2011 (Updated: April 1, 2024)
The Wholistic Educational System (WES)
 is a developmental, multidimensional approach to education which can be characterized as being spiritual in its inspiration
, organismic in its philosophic orientation, scientific in its foundation, and both deductive and inductive in its methods of research and development. The system is logical, comprehensive and coherent in its conception and practical in its application as a guide for educational planning, decision-making, and action.
The philosophy which is referred to as process-based, organismic, or holistic sets forth a paradigm shift in humanity’s understanding of the basic nature of reality, namely, that the contingent world is not composed of solid, material substances but, rather, it is composed of what can be called processes, events, or occasions regardless of whether they are micro, meso, or macro in size. This philosophy is more in tune with Far Eastern, Asiatic, and indigenous thought and philosophy than it is with the materialistic philosophies of modern, Western Civilization.

(To view the system as a seamless whole composed of eleven parts, see the attached document titled, “Diagram of the 11 Major Components of WES” and the corresponding explanation of the diagram.)
WES has been and continues to be informed by the following bodies of knowledge and human experience: divine guidance, the arts and other humanities, especially process philosophy, and science and its related fields. From these, the following philosophy of education was derived. It is expressed as a set of purposes or desired outcomes that form the basis for the evaluation of the system:

The aim of education is to enable the learner to become a life-long learner and teacher of her/his self and others; a learner who is consciously and continually able to:
(1) discover, actualize, expand, and refine, at an optimum rate, her/his potentialities and special, God-given talents which are physical, social, psychological, and/or spiritual in nature;
(2) develop and acquire beneficial capacities, knowledge, symbol systems, skills, habits, values, virtues, ideals, and higher-order competencies while rejecting all that is detrimental to their development;
(3) place the above at the service of the world;
(4) know and love the Creator and His/Her creation;
(5) actualize the potentialities of other people, social entities, and the world; that is, to strive to bring about the highest good for all people and all other things everywhere;
(6) carry forward an ever-advancing civilization toward ever-wider circles of unity, social justice, harmony, and peace; and
(7) prepare her/his soul for the afterlife.

From this educational philosophy a set of theories were generated for the fields of human development (personal and social), learning, curriculum, teaching, administration, learning community-environment relations, and evaluation (which assures the self-renewal of the system). The component “praxis” grounds the system in everyday, learning and teaching experiences which, in turn, informs and improves the other components.
WES contains twelve first principles and seven corollary principles. (See the attached document “First Principles and Corollary Principles of WES.” The most fundamental, organizing principle of WES is the following: “The potentiality of an entity is translated into actuality via purpose-guided interaction with and positive and/or negative prehension of entities in its environment.” This can be expressed succinctly as:
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Each term in this first principle has a systemic definition. From it the entire system of education has been unfolded. (See the attachment titled, “Further Explanation of the First Principle of WES.”)
This principle which is derived from process philosophy is also the cornerstone of the theory of development which defines development as “the actualization of potentiality.”

The theory of learning is also coherent with this organizing principle. In brief, it is composed of three phases—romance, precision, and generalization--the second of which has two sub-phases—differentiation and integration:

Romance: a motivational stage during which hope-related emotions are associated with the object of learning. “Glimpses” of what is going to be learned generate curiosity, interest, and a desire for mastery.
Precision: This is the hard-work phase requiring, usually, a great deal of practice. It is composed of two sub-phases:
Differentiation: the ability to break down experience, whether internal or external, into separate, contrastable elements.
Integration: the ability to combine those elements in the same way or in a new way thereby providing new perceptions, new movements, new relationships, new feelings, new thoughts, new information and/ or new skills, etc., which may or may not become expressed immediately in some form of overt behavior.
Generalization: the ability to utilize the recombination of integrated elements in other situations. It is the stage of mastery during which the learner feels the satisfaction of being able to apply newly acquired knowledge and skills in new ways thereby returning to a highly motivating phase but one which is now based on a feeling of competence.

The term “environment” in the first principle is systemically defined as “that which exists, i.e., actual and non-actual entities; e.g., physical objects, relationships, feelings, ideas, intentions, and souls; that seamlessly “environ” or “surround” the learner and with which the learner interacts. These entities have been classified into four, basic, seamless, environmental domains: physical, social, psychological, and spiritual; each of which has three aspects: that which is known to the learner; that which, for the learner, is unknown but knowable, and that which, for all human beings, is ultimately unknowable. All of the entities in these environments are also contained within the learner and are referred to as “the environment of the self.”
This same classification of the environments has been applied to eight, basic curricular strands that enhance the learner’s competence with physical, social, psychological, and spiritual entities:
1. innate, human potentialities or capacities, i.e., the process curriculum;

2. socially transmittable, content knowledge from the local, national, and international levels of culture, i.e., declarative knowledge;

3. the fusion of process and content as skills, i.e., procedural knowledge;

4. symbol systems: math, language, the arts, and others;

5. habits and values (as amoral, patterned uses of energy) and virtues (as patterned uses of energy that are moral and ethical in nature and are manifestations of the highest of human ideals);

6. ideals as never-fully-attainable lures of development and the quest for perfection;

7. higher-order competencies as further fusions of all of the previous capacities;

8. a curriculum of the self in which physical, social, psychological, and spiritual competencies are applied to self-development.
See the attached “Basic Curriculum Framework Chart” which shows how the multiplication of the 5 horizontal rows of environments by the 8 vertical columns or curricular strands, generates 40 sets of the basic curricular topics which are taught according to the age and levels of maturation and development of the learner.
In relation to a learner becoming even more competent with all four environments—physical, social, psychological, and spiritual--four, supplementary, curricular strands have been identified that need to be integrated into curricular units, i.e., four classes of:
1. causation,
2. regulatory systems, e.g., laws

3. negative prehensions, i.e., that which is detrimental and, therefore, need to be excluded, and
4. role models.
(See the “Supplementary Curriculum Framework Chart.”)  
There are other concepts in the system that a teacher needs to master in order to implement WES to the greatest extent possible given her or his circumstances. But the concepts presented above are sufficient to make a beginning, first, by changing one’s perception of reality and children as natural “actualizers of potentiality” via the process of learning. Secondly, by broadening one’s teaching beyond the transmission of cultural knowledge and the acquisition of basic skills to include the development of innate capacities, values, ideals, and higher order competencies applied to the domains of both the external environment and those of the environment of the self.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                     
For more information about The Wholistic Educational System see the website “williamkeithbookwalter.info” or write to this author at kbookwalter@gmail.com.

� WES is based on the work of Dr. Daniel C. Jordan and his colleagues during the 1970’s at the Center for the Study of Human Potential, School of Education, University of Massachusetts, Amhurst where, with grants totaling over a million dollars, they were able to conceive, research, implement, field test, and evaluate what was titled “The Anisa Model of Education.” WES, as a project, has been this author’s humble attempt to develop and expand the Anisa Model and to implement it, in whole or in part, in eight different school settings between 1981 and 2019. For practical, ethical and legal reasons, it is titled, “The Wholistic Educational System.” An earlier iteration of WES was published as a chapter of a university textbook used for “courses in teacher education, foundations of education, and curriculum studies.” See “Chapter 2 - The Wholistic Educational System: A Theory and Framework for an International Curriculum” in The Internationalization of Curriculum Studies: Selected Proceedings from the LSU Conference 2000, William F. Pinar, ed., (New York: Peter Lang Publishing, 2003). Attached please find the table of contents of the book titled, The Wholistic Educational System: A Developmental, Multidimensional Approach, which this author is in the process of writing.


�By simply disregarding the components of WES that refer to divine guidance and spirituality, users who are atheistic or who are working in a country which strongly separates church and state, thereby making it difficult to discuss the spiritual aspect of reality, will still find that this system to be a very powerful and useful humanistic system.





